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College and Career Readiness
A.
Lesson Title 
Civil Rights:  How would you resist?
B.
Lesson Description

Purpose: Students will gain an understanding of perspective and point of view as they take a side and explore primary sources dealing with Civil Rights.  Key Content:  Martin Luther King, Jr. and Non-violent resistance; Malcolm X and impassioned resistance; the Civil Rights Movement. 

The student will critically read and examine texts related to the Civil Rights Movement.  These documents will provide perspectives of both Martin Luther King, Jr. and Malcolm X.  Students will identify and analyze points of view and evaluate these sources in discussion circles.  Students will then use these documents to support their own stance for non-violent resistance, or for impassioned/unrestrained resistance in a written format that will be assessed using the rubric provided. This lesson would follow an introduction to the Civil Rights Movement.  
After this lesson, students would continue to explore important organizations, leaders, events and laws relevant to the Civil Rights Movement.

C.
Grade Level/Subject Area 

Grade Level(s): ____11th Grade______________

Subject Areas: ____US History 1877-present______

Explicitly identify all the 4 Keys to College and Career readiness and all aspects that are addressed in this lesson plan. List what grade levels and what subjects for which this lesson plan is appropriate (i.e., in 3-5th grade, all subjects). Use the following format:

This lesson plan addresses the 1st Key of interpreting information, communicating learning, and practicing precision and accuracy.  Students will practice and demonstrate this skill as they read primary sources and use the information to communicate their answers to questions provided.  They will practice accuracy when they present their argument both orally in discussion circles and in writing.  
The lesson addresses the 2nd Key of displaying critical skills in the social sciences, and displaying critical reading skills as students read and analyze primary sources and then think critically about the information as well as the perspective of the author.  The lesson addresses the 3rd Key of practicing self-awareness, and self-management during discussion circles when students have a limited amount of time to respond and in that they must respect the responses of their peers.  The lesson addresses the 4th Key of utilizing specific knowledge of the norms values and conventions of interaction in the college context by specifically collaborating and working in a team, and being comfortable around people from different backgrounds and cultures while working in their collaborative groups.


D.
Objectives


The objectives are to honor the mastery of the standards in the Texas College/Career Readiness Standards. Using the work of Wiggins and McTighe and Stephen Covey, this 
mastery begins with a clear delineation of the assessment and then works to design the lesson which describes and focuses on what students must know, understand, and be able to do to master the standard, a backward design.
At the end of this lesson, the student will be able to:

Texas TEKS:
(9)  History. The student understands the impact of the American civil rights movement. The student is expected to: (D) compare and contrast the approach taken by some civil rights groups such as the Black Panthers with the nonviolent approach of Martin Luther King Jr.;
(29)  Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to: (A) use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions;  (B) analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing and contrasting, finding the main idea, summarizing, making generalizations, making predictions, drawing inferences, and drawing conclusions;  (H) use appropriate skills to analyze and interpret social studies information such as maps, graphs, presentations, speeches, lectures, and political cartoons.
Social Studies CCRS:
IV. Analysis, Synthesis, and Evaluation of Information 
A. Critical examination of texts, images, and other sources of information 
The students will be able to:  1. Identify and analyze the main idea(s) and point(s)-of-view in sources. a. Read an editorial or opinion column from blog, identify the author’s main idea(s)and point(s) of view, and evaluate the credibility of evidence used; 3. Evaluate sources from multiple perspectives; 4. Understand the differences between a primary and secondary source and use each appropriately to conduct research and construct arguments –for example: b. Create an argument (e.g., an essay, letter to the editor, verbal presentation) that uses relevant primary sources; 5. Read narrative texts critically.B. Research and Methods 
The student will be able to: 4. Identify and collect sources – for example: a. Collect credible primary and secondary sources that provide various points of view on a selected topic.

D. Reaching Conclusions:  The Student will be able to: 2. Recognize and evaluate counter arguments- for example: b. Identify and summarize relevant primary or secondary sources that pose contradictory arguments on an issue.

E.
Prior Knowledge 

Prior knowledge would include the information students would learn during their 11th grade US History class in the months preceding Civil Rights content.  Some information that may warrant review are:  Post World War II Issues – i.e. Discrimination minorities faced, especially service men returning home from the war; knowledge of Brown v. Board of Education as overturning Plessy v. Ferguson and the Montgomery Bus Boycott as starting points for the 1960s Civil Rights Movement; general knowledge of Martin Luther King, Jr. and Malcolm X as well as their respective organizations.  Conceptually, students should understand reform and resistance in previous historical context (i.e., reform as linked to changing for the better, such as abolition, or Progressive Era reforms and resistance as the desire to oppose something such as opposing American participation in the world wars) and be able to tie this to personal experiences (i.e., changing/reforming dress code at school or graduation plans; resisting or opposing curfew, or rules seen as unfair – anything that makes this new information relevant for the student and/or ties to existing experiences or schema.)
F.
Preparation and Materials

· Print out documents (Civil Rights Resource Documents), one per student. The teacher should read each document and be prepared to model analysis using SOAPS, or the scaffolded document questions (provided) or some other method before beginning the lesson.

· Print out SOAPS analysis sheet, or scaffolded questions for each student.

· PPT (provided) displayed on the screen for the “Hook” exercise (review the directions in the notes section before class).
· One copy of “Guiding Principles” handout to be cut into strips and taped up around the room so that students can walk to the principle they choose (see resource for further directions).

· Desks should be situated in groups of four to facilitate document analysis and collaboration. 
· Copies of Discussion Circle Questions, rubric, and explanation of criterion.

· Copies of the “Tweet” sheet, cut into four, the rubric for the writing assignment and the directions for the writing assignment.

· Paper or index cards for the exit slip on day 2.

· Misconceptions:  Some students may have pre-existing feelings about Malcolm X as a militant extremist out for blood.  Students may over generalize or exaggerate Malcolm X’s impassioned resistance, or see him as more violent than he really was.

G.
Scaffolding/Instructional Support 

Adjustments may include, but are not limited to: providing a highlighted copy of the documents, using fewer than 6 documents, pre-teaching academic vocabulary, modeling document analysis, and allowing more time for document analysis. The teacher may also use scaffolded questions specific to documents rather than a SOAPS method.  Enrichment may include students finding additional documents to support the side they take, finding recordings of speeches made and listening to these, and reporting findings in written format.
H.
Lesson Design 
1. Connection to College and Career

Success in college requires students to reach conclusions that are logical and supported given a variety of evidence that present multiple viewpoints and is clearly presented in an oral format. This lesson lays groundwork in enabling younger students to acquire the skills described above.  As productive, contributing citizens, students need to understand how resistance may lead to reform.  Being aware of reform movements and resistance in the past will lay a foundation for addressing current and future issues that face citizens.
2. CCRS Performance Expectations: 
Cross-Disciplinary CCRS:

I. Key Cognitive Skills

A. Intellectual curiosity

1. Engage in scholarly inquiry and dialogue.

a. Identify what is known, not known, and what one wants to know in a problem.

b. Conduct investigations and observations.

c. Cite examples or illustrations in which a clear-cut answer cannot be reached.

2. Accept constructive criticism and revise personal views when valid evidence

warrants.

a. Articulate a point of view and provide valid evidence to support findings. 

b. Demonstrate willingness to take intellectual risks by investigating 

novel, controversial, or unpopular opinions or conclusions.

c. Examine alternative points of view, taking different roles to defend, 
oppose, and remain neutral on issues.

Reasoning

1. Consider arguments and conclusions of self and others.

a. Know and apply logic to analyze patterns and descriptions and to evaluate conclusions.

b. Cite valid examples or illustrations that support the conclusions.

c. Question whether the claims and conclusions of self and others are supported by evidence.

d. Identify counter examples to disprove a conclusion.

2. Construct well-reasoned arguments to explain phenomena, validate conjectures, or support positions.

a. Participate in a debate that is based on facts and has a logical structure.

b. Construct a visual presentation, including hypothesis, data, results, and conclusion.

c. Write a paper that addresses counterarguments to advocated positions
Social Studies CCRS:
IV. Analysis, Synthesis, and Evaluation of Information 
A. Critical examination of texts, images, and other sources of information 
The students will be able to:  1. Identify and analyze the main idea(s) and point(s)-of-view in sources. a. Read an editorial or opinion column from blog, identify the author’s main idea(s)and point(s) of view, and evaluate the credibility of evidence used; 3. Evaluate sources from multiple perspectives; 4. Understand the differences between a primary and secondary source and use each appropriately to conduct research and construct arguments –for example: b. Create an argument (e.g., an essay, letter

to the editor, verbal presentation) that uses relevant primary sources; 5. Read narrative texts critically.

B. Research and Methods 

The student will be able to: 4. Identify and collect sources – for example: a. Collect credible primary and secondary sources that provide various points of view on a selected topic.

D. Reaching Conclusions:

The Student will be able to: 2. Recognize and evaluate counter arguments- for example: b. Identify and summarize relevant primary or secondary sources that pose contradictory arguments on an issue.

3. Timeframe: 

Given a traditional 45-50 minute class period - Students can be expected to complete the hook exercise and analyze three documents on day 1.  On day 2, students should complete the analysis and complete the Discussion Circle Questions that guide the students’ arguments for the side they choose.  On day 3, students will declare their support for non-violent resistance, or impassioned resistance during small group debates.  Teacher will divide the two sides into smaller collaborative groups.  Students will choose the speaker for their group.  Groups will then debate and discuss.  Teacher may decide to have students create a written response or debrief for homework. 
4. Vocabulary:

Non-Violent Resistance: Civil Disobedience, turning the other cheek, achieving goals through peaceful protest without retaliation.
Impassioned/Unrestrained Resistance:  Using any means necessary to achieve underlying or stated goals involved in gaining equality for minority groups.

Create a bulleted list and include vocabulary words that students must understand to successfully complete this lesson. 
Apartheid:

Boycott:

Extremism:

Humanitarian:

Injustice:

Jim Crow Laws:

Oppressor:

Segregation/Integration:
Social Change/Social Justice:

According to student ability – teacher may select words within the documents with which he/she anticipates students will struggle.
5. Procedures:
Day One (45 minute class):

As students come into the room, place them at different tables so they are in place to work collaboratively throughout the period. [Tie to college/career skill of working together to solve a problem or complete a task.]
Hook (15 minutes): Using the “You Choose” Power Point provided, the notes at the bottom of each slide, and the guiding principles handout,  walk the students through the hook scenarios and the voting with your feet section. Once students have “voted” (i.e., walked to stand next to the slip of paper reflecting the guiding principle they chose like Eye-For-An-Eye)  they should briefly discuss with others in the group that chose that same principle why they chose that guiding principle. Have various groups share the reason they voted the way they did with the class (as time allows).

Lesson (25 minutes): Teacher will hand out the MLK Jr. documents (1,2 & 5). Students should, at their tables, begin working through the Martin Luther King Jr. documents first. They should complete analysis of each document using SOAPS as an analytical tool (provided) or some other method deemed appropriate by the teacher. Teacher should monitor students to assure they grasp the main idea of each document as well as the document’s significance relative to King’s views of non-violent resistance. After each document, ask students how this document demonstrates King’s dedication to non-violent resistance.
Conclusion (5 minutes): As a class, come back together and briefly discuss what it is that MLK Jr. is advocating. Students should write a tweet on the “Twitter” template sheet about their reaction to Martin Luther King, Jr.’s non-violent stance. This is their exit slip from class. 

Day Two (45 minute class):

Students will remain in small groups today to continue the document analysis portion of the lesson. 

Hook (5 minutes): The teacher will read (anonymously) a few of the tweets from yesterday’s class conclusion. 

Lesson (38 minutes): 

Part 1 (30 minutes) Teacher will hand out the Malcolm X documents (3, 4 &6). Students should, at their tables, begin working through the Malcolm X documents. They should complete analysis of each document using SOAPS as an analytical tool (provided) or some other method deemed appropriate by the teacher. Teacher should monitor students to assure they grasp the main idea of each document as well as the document’s significance relative to Malcolm X’s views of impassioned resistance.  After each document, ask students how this document demonstrates Malcolm X’s beliefs on the best way to bring about social change.
Part 2 (5 minutes) Hand the students the Discussion Circle questions that they must answer before coming to class tomorrow, the completed questions are their tickets into the discussion. They can begin to look at these and answer them. Direct them at this point that they must pick a side, MLK and non-violence or Malcolm X impassioned resistance.

Conclusion (2 minutes): Have the students decide which side they will be taking. They need to write their name and their side on a piece of paper or index card before they leave the room. (These pieces of paper will help the teacher group them for Day 3)

Day Three (45 minute class)

Teacher Prep:  Place students in groups of 5 based on the selection indicated on the previous day’s exit slip.  For each group, the break down would be 3 non-violence and 2 impassioned resistance and vice versa according to numbers for each category.  For each group, assign one student as the “Discussion leader,” or “speaker”.    If this is the first discussion of this type for the class, the teacher may need to choose a question and model or “walk through” what appropriate discussion looks like.  The teacher should also review the criterion on the discussion rubric so that students understand which behaviors are expected.
Hook:  As students enter the room, the teacher will place them in their new groups according to the stance they chose in day 2.  Students discuss with each other why they chose one side over the other.  Groups will also choose a speaker(s) for the Discussion Circles if the teacher has not already chosen one.
Lesson: Using the “Discussion Circle” strategy, students will sit in groups of 5 to discuss questions.  Using the questionnaire, the group leader will pose one of these questions and allow the students to address that question.  After approximately 3-5 minutes, students will move on to the next question.  This will continue until the last five minutes of class. (Time is flexible – groups engaged in productive discussion may not move on to the next question as quickly.  The goal is to get all questions addressed so students should use “Key 3 – Academic Behavior” to self-manage and use time accordingly.)
Conclusion: Exit Slip:  Ask students:  “Has your initial stance remained the same, or did the information presented today change your mind?  Explain.”  Students should complete this before leaving class.  Final assessment options: continue their response as a homework assignment adding analysis and support from the documents they have read and from other readings and discussions.
Students respond to the “discussions circle document” question 6 or 7.   This final essay will serve as the assessment of student learning.  This will be a three paragraph essay (intro, body & conclusion), and will be assessed using the rubric.  Give students the rubric before assigning the essay.
6. Solutions
Answers on exit slips will vary according to which side students choose:  King and non-violent resistance or Malcolm X and impassioned resistance.
Answers should reflect an understanding of non-violent resistance or impassioned resistance.  Answers should correctly use information from the documents 
See “Possible Responses” for suggested responses to Discussion Circle Essays.  See “Analysis Questions” for primary source documents as an alternative to the SOAPS analytical tool.
Resources:  
Texas College and Career Readiness Standards : http://www.thecb.state.tx.us/files/dmfile/CCRS081009FINALUTRevisions.pdf
King’s Mountaintop Speech (page5, top two paragraps): http://www.thekingcenter.org/archive/document/ive-been-mountaintop#
The Power of Non-violence

http://teachingamericanhistory.org/library/index.asp?document=1131
The Ballot or the Bullet http://www.edchange.org/multicultural/speeches/malcolm_x_ballot.html
Interview with Malcolm X, A.B. Spellmand and Malcolm X http://monthlyreview.org/2005/02/01/interview-with-malcolm-x
Malcolm X, Letter from Mecca,   http://www.malcolm-x.org/docs/let_mecca.htm
“Letter from a Birmingham Jail,” Martin Luther King, Jr. April 16, 1963 http://www.uscrossier.org/pullias/wp-content/uploads/2012/06/king.pdf
�For the SA Ready lessons, we don't note Key Content themes.


�Covered in Prior Knowledge section


�Consider moving this idea to the Procedures section, as an idea for an extension activity.


�See note in the review document.


�You rightly included these standards in the Performance Expectations section below.  See note in review document about how to word the objectives.
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